
Every year that passes sees a greater
increase in the incidence of crime and
other social ills that adversely affect

society worldwide. The United States in
particular leads all other nations in violent
crime statistics. These include murder, rape, 
robbery, gang-related crimes, and civil
disobedience in general.

A vast ma jor ity of vi o lent crimes to day 
are drug-related. That is, some where in the
equa tion for most crimes will be found the
need or de sire to ac quire drugs through
money gained from sto len goods. And those
bent on get ting the means to sup port their
habits will do any thing nec es sary to ac com -
plish that end, in clud ing kill ing. Some times 
killing one’s vic tim is n’t even nec es sary,
but the per pe tra tor’s rea son ing has been so
clouded by the mind-altering af fect of drugs 
that he will kill for no rea son.

There are many fac tors in volved in try -
ing to as sess the rea sons for these in creases. 
Social “scien tists” of ten blame the prob lems
on pov erty, dis crim i na tion, lack of edu ca -
tion and ex ploitation by the up per classes.
To their think ing it’s a given that these fac -
tors will lead to vi o lent crime.

But is the an swer to the prob lem better 
wage po ten tial, better ed u ca tion, better liv ing
condi tions? Wealth itself does n’t log i cally
seem to be the an swer for the sim ple rea son 
that far more money can be got ten through
drug deal ing than can be earned at most well- 
paying jobs, and in a much shorter pe riod
of time.

An other fact to con sider is that many
people raised in poverty have be come ex -
am ples of out stand ing cit i zen ship, prov ing
that, while en vi ron ment may play a part in
one’s char ac ter de velop ment, it is n’t as sig -
nif i cant as some wish to believe. The prob -
lem is spir i tual, not mon e tary.

Il licit drugs com prise a multi-billion
dol lar en ter prise headed by out wardly ap -
pear ing respect able busi ness men and gov -
ern ment of fi cials. All ef forts to stem the
tide of il licit drug traf fick ing have been tan -
ta mount to a flea at tempt ing to stop a herd
of ele phants. The “war on drugs” is largely
an ex cuse to enact laws that curb ev ery -
one’s per sonal free dom.

Based on the idea that ed u ca tion can
cut into the drug car tels’ sources of rev e nue,
there have arisen sev eral programs aimed at 
in struct ing young people about drugs and
the con se quences in volved in us ing them.
The rea soning is that, if enough peo ple can
be induced to make in formed choices from
an early age, the num ber of drug us ers will
dwindle suf fi ciently so as to make it less
prof it able for drug deal ers to op er ate.

For years gov ern ment agen cies—and
par tic u larly school boards—have sup ported 
pro grams to ed u cate chil dren about the dan -
gers of drugs. Some have used var ious
methods from scare tac tics to instruc tions
in choice-making. Some pres ent role mod -
els to whom kids may look for guid ance.

Per haps the most well-known drug
aware ness pro gram is DARE (Drug Abuse
Re sis tance Ed uca tion). Vir tu ally ev ery -
where one goes in the United States one
will see bumper stick ers proclaim ing,
“DARE To Keep Kids Off Drugs.” Police
ve hi cles bear the DARE logo, as do race
cars, hy dro planes and other ath letic el e -
ments spon sored by the DARE program.

Since DARE has be come a reg u lar part 
of to day’s ed u ca tion scene, knowl edge of
DARE’s op er a tion is of vi tal im por tance to
Chris tian par ents. What is DARE? Does
DARE re ally work in pre vent ing chil dren
from be com ing in volved in drugs? Should
Chris tian chil dren be in volved in DARE?

A HISTORY OF DARE
In 1983, Los An geles Po lice Chief

Daryl Gates pro posed to the Los An geles
Unified School Dis trict that po lice of fi cers
be used as role-models for chil dren in the
el e men tary schools to ed u cate them on the
con se quences of drug use. Chief Gates be -
lieved that, if the sys tem could get to the
kids while they were still young and rel a -
tively un exposed to drugs, es pe cially by a
cred i ble role model such as a po lice of fi cer, 
fewer would choose to do drugs when they
got older.

The school dis trict se lected Dr. Ruth
Rich, a cur ric u lum spe cial ist and grad u ate
of UCLA with a doc torate in Health Ed u ca -
tion, to im ple ment Chief Gates’ idea.
Drawing from sev eral pre vi ous pre ven tion
pro grams such as com mu nity cancer con -
trol, smok ing preven tion programs, Pro ject
SMART, and Pro ject ALERT, Dr. Rich
gar nered in put from teach ers, par ents, and
other sources in ed u ca tion and law en force -
ment to de velop what be came known as
DARE.

The DARE pro gram quickly spread to
other school dis tricts through out the na tion
through DARE Amer ica, a pri vate fund ing
arm put to gether by the Los An geles Po lice
De part ment working with ma jor cor po rate
spon sors. The Na tional In stitute of Jus tice
funds na tional DARE train ing cen ters for
po lice of fi cers in Cal i for nia, Ar i zona, Lou i -
si ana, Vir ginia and North Carolina. In ad di -
tion, most ev ery state has its own DARE
train ing center.

Hav ing es tab lished its pro grams in the
el e men tary grades first, DARE has expanded
to ju nior high and high schools.

THE PHILOSOPHY OF DARE
Ac cord ing to Dr. Ruth Rich, DARE

takes an approach de signed to present chil -
dren with in formed de ci sion-making op por -
tu ni ties. DARE’s stated strat egy is one of
pre ven tion, teaching so cial skills such as
how to re sist pres sure from oth ers, and con -
se quen tial think ing which pres ents op tions
and their con se quences if fol lowed. How -
ever, there is more to DARE than meets the 
eye. There are charges from cred i ble
sources that DARE is not a drug pre ven tion 
pro gram, but rather psy cho ther apy with a
ba sis in values clar i fi cation and self-esteem
en hance ment.

A ba sic premise of the DARE Pro gram 
is that low self-esteem is a prin ci pal cause
of drug abuse. There fore, DARE at tempts
to raise childrens’ self-esteem by help ing
them think of them selves as wor thy of a
good life and capa ble of achiev ing what -
ever they desire. Thus, only pos i tive indi -
vid u als are pre sented as role mod els.

To im ple ment its pro gram for en hanc -
ing self-esteem, DARE uti lizes what is
known as af fec tive ed u ca tion. In af fec tive
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ed uca tion chil dren are sub jected to psy cho -
ther apy as a means to con di tion them to
think crit i cally and to es tab lish their own set
of val ues in their re la tion ships with oth ers.
It has noth ing to do with ed u ca tion in the
tra di tional sense, whereby chil dren are
properly equipped in the dis ciplines of read -
ing, writing, math e mat ics, sci ence, art and
other el e ments nec es sary to be come ed u -
cated and able to func tion in the real world.

To il lus trate DARE’s ba sis in af fec tive 
ed uca tion, it is nec es sary to first de scribe
af fec tive ed u ca tion and to de fine certain
terms. Then we will show how DARE em u -
lates that meth odol ogy.

Experimental Mysticism
Dr. Wil liam R. Coulson of the Re -

search Coun cil on Ethnopsychology is a
for mer col league of Carl Rog ers and Joseph 
Hart, the three of whom es tablished the
concept of af fective ed u ca tion for the pub -
lic schools in the early 1970s. Dr. Coulson
has since rec og nized the errors of af fective
ed uca tion and has re nounced it as not only
in ef fec tive, but coun ter pro duc tive to the
well-being of chil dren. While con tin u ing to
main tain that psy chother apy has value for
adults in a clin i cal set ting, Dr. Coulson cat -
e gor i cally re jects the use for nor mal school
chil dren of tech niques uti lized in psy cho -
ther apy. Dr. Coulson re veals the or i gins of
to day’s affec tive ed uca tion, call ing it “Ex -
per i men tal Mysti cism,” a name he at trib -
utes to a for mer col league, psy cholo gist
Jo seph Hart:

Twenty-one years ago, ex per i -
men tal mys ti cism was de fined by
psychol o gist Joe Hart as a blend of
“med i ta tion, psy cho ther apy, and en -
coun ter techniques.” If the idea
sounds fa miliar, it’s be cause ex per i -
men tal mys ti cism has been with us
in schools for 15 years, pack aged
for stu dents and teach ers of drug
and sex ed u ca tion un der a wide va -
ri ety of brand names. Al though Hart 
is an other of those adapt ers of Carl
Rog ers’s psychol ogy who dropped
out of a move ment he helped cre ate, 
a ver i ta ble growth in dus try of pub lic 
school courses based on ex pe ri en tial 
(sic) mys ti cism has de vel oped since
1970.…

Hart’s la bel is the most in struc -
tive syn onym yet for af fec tive edu -
ca tion, hu man is tic ed u ca tion, circle- 
based ed u ca tion, pro cess ed uca tion, 
ex pe ri ential edu ca tion and the like.
It’s use ful ness in cludes the fact that
its or i gins are openly ac knowl -
edged: ex per i men tal mys ti cism de -
veloped atop a foun da tion pro vided
by cli ent-centered psy cho ther apy.1

Coulson points to Hart as one who,
when he was in agree ment with Rogerian

psy chol ogy, believed that one’s values
should be dis cov ered within one self—they
should not be im posed from with out.2

Con cluding that val ues are gen er ated
through one’s own self-realization, Hart
stated that psy cho therapy must move from
the realm of the paid pro fes sional into the
mainstream of soci ety:

A new age may be com ing in
which faith in sci ence will be re -
placed just as faith in the church was 
re placed. Re li ance upon out side, ra -
tio nal, and exper i mental proofs may
yield to in ner, intuitional, and ex peri -
en tial proofs.3

Coulson com ments on this state ment
and fur ther quotes Hart in the pro cess:

What these ob ser va tions meant
con cern ing psy chother apy is that its
prac tices had best take leave of the
clinic, where they had been the prov -
ince of spe cial ists, and move ag gres -
sively “…into the home and
commu nity. The ther a pist does not
wear the suit and tie of the psy chol o -
gist, so cial worker, or psychi a trist
but the jeans and sneak ers of the col -
lege stu dent. The ther a pist may be a
house wife, a par ent, a neigh bor, a
friend. Tech nique and the ory are re -
placed by hon esty, car ing, warmth,
and the shar ing of ex pe ri ence.”4

Hart and his col leagues, Rich ard
Corriere and Dominic Cirincione, pro -
ceeded to put this plan into ac tion with the
pub li ca tion of New Di rec tions in Cli ent-
Cen tered Ther apy.

Hiring ten other ther a pists (some un li -
censed), they founded their “Cen ter for
Feel ing Ther apy,” which offered mem ber -
ships for $2,500, later upped to $4,500, plus 
a monthly charge. Within nine years more
than a thou sand peo ple be came mem bers.
Says Coulson:

As the “ex per i men tal” in ex -
per imen tal mys ti cism sug gests, the
Center was de signed to be a practi -
cal test of some of the neces sarily
ab stract pro pos als in the book. What 
it devolved to is instruc tive.5

Carol Lynn Mith ers, au thor of “When
Ther a pists Drive their Pa tients Crazy,” re -
vealed the out come of the Cen ter:

In Sep tember 1987 the lon gest, 
costli est and most com plex psy cho -
ther apy mal prac tice case in Cal i for -
nia his tory came to an end when the 
Psychol ogy Ex am ining committee
of the Cal i for nia Board of Med i cal
Qual ity As sur ance re voked the li -
censes of Jo seph Hart and Rich ard
Corriere, for mer heads of the Center 
for Feel ing Ther apy. For more than
two years the state had been try ing

its case against thir teen mem bers of
the Cen ter’s for mer pro fes sional
staff, and now all those ac cused of
in com pe tence, gross neg li gence,
fraud, pa tient abuse or aid ing and
abet ting the un li censed prac tice of
psy chol ogy had ei ther lost, sur ren -
dered or, as in two cases, had se vere 
re stric tions placed upon their pro -
fes sional li censes.6

Jo seph Hart’s ex per i mental mys ti cism is 
the basis of all af fec tive ed u ca tion pro grams
in to day’s schools. It in cor po rates group ther -
apy, val ues clar i fi ca tion (now re ferred to as
“crit i cal think ing”), deep breath ing ex er cises
(yoga), med i ta tion and myr iad other means
by which intuitional, non-objective rea soning
is reached. Es sen tially, af fec tive ed u ca tion af -
firms that there are no right or wrong choices; 
what is wrong for one indi vid ual may be right 
for an other in di vid ual. There fore, in drug
awareness pro grams for ex am ple, chil dren are 
not instructed to ab stain from drugs be cause
they are harm ful and il le gal. Rather, they are
in structed only to weigh the con se quences of
any ac tion to de ter mine whether or not that
ac tion is right for them, with the hope they
will choose not to use drugs. This ap proach
was highly touted by Dr. Jerrold S.
Greenberg, an as so ciate pro fes sor in the De -
part ment of Health Ed u ca tion, School of
Health Re lated Pro fes sions, at the State Uni -
ver sity of New York at Buf falo. Said
Greenberg:

I pro pose that health ed u ca tion be
con sid ered a pro cess in which the
goal is to free peo ple so that they
may make health-related de ci sions
based upon their needs and in ter ests 
as long as these de ci sions do not ad -
versely affect oth ers.…One im pli ca -
tion of health ed u ca tion as a free ing
pro cess is the as sump tion that par -
tic i pants, vol un tary or oth er wise,
are not ini tially free. One could con -
sider the feel ings of in fe ri or ity, hos -
til ity, and alien ation; so cio eco nomic 
sta tus; and emo tional dis tress to be
en slav ing peo ple so that they are not 
as free to choose health re lated be -
hav iors as they might oth er wise be.
It is sug gested here that health ed u -
ca tion should be di rected at the
elim i na tion or di min ish ment of
these en slav ing fac tors so as to free
the par tici pants in the pro cess.7

What Greenberg is propos ing is that in
the im ple men ta tion of health ed u ca tion
(which in cludes sex ed u cation and drug
awareness ed u cation), it is to be as sumed
that all par tic i pants are en slaved in one
man ner or an other; the pur pose of health
ed u cation, then, is to free them from that
en slave ment so that they can make proper
choices for their own health ben e fits. This
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does not mean, how ever, that there is to be
pre sented any ob jec tive, em pir i cal ev i dence 
of what con sti tutes good health; it is left to
the “free” per son to de cide that for him self.
This is borne out by Greenberg:

[If] the view of health ed u ca tion as
a free ing pro cess is sup ported,
health ed u ca tors must not be con -
cerned with the par tic u lar be hav ior
of their cli ents, but rather with the
process used by their cli ents to ar -
rive at that be havior. For ex am ple,
if a cli ent (stu dent in school, adult
in nurs ing home pro gram, etc.)
chooses to smoke cig a rettes but has
made that de ci sion freely, the health 
ed uca tor has been suc cess ful.

This model is more dem o cratic 
than the one many health ed u ca tors
have adopted. It does not en tail pro -
gram ming cli ents to be have in
pre-determined ways that have been 
de fined as “healthy,” but rather at -
tempts to elim i nate or di min ish the
factors which in flu ence the cli ent’s
be hav ior so as to al low him or her
to freely choose health-related be -
haviors con sis tent with his or her
values, needs, etc.…health ed uca -
tion that teaches peo ple the de ci -
sion-making pro cess will be more
valu able than health ed u ca tion that
tells peo ple how to be have.8

I pro pose that the ob jec tives of
health ed u ca tion not be de creas ing
the in ci dence of smok ing, drug
abuse, or any other health-related
be hav ior. Rather, the ob jec tives
should be to im prove self-esteem,
de crease alien ation, help stu dents
re al ize the ef fects of peer group
pres sure, learn health knowl edge
and skills, and so on. In other
words, free peo ple to make their
own de ci sions about health re lated
be hav ior. It’s more dem o cratic,
makes more sense in terms of
ever-changing facts, and in ter est -
ingly enough, can prob a bly be ex -
pected to re sult in cli ents adopt ing
“healthy” be hav ior to a greater ex -
tent than they do now.9

No tice that Greenberg has clas sified
the “stu dent in school” as a “cli ent” for this
ex per i ment in psy chother apy. A cli ent is
not con sid ered one who vol un tarily submits 
him self for psy cho ther apy, or even one who 
is man dated by a court of law to un dergo
psycho ther apy; a cli ent is your child in the
class room. You might not even be made
aware of this fact by the school; and those
par ents who are aware that their children
are in a sex ed u ca tion and/or drug aware -
ness class are told only enough to gain their 
confi dence in the pro gram. One as pect of

Greenberg’s approach to im ple ment ing
such pro grams in cludes “the de velop ment
of effec tive means to `sell’ this new health
ed u ca tion to var i ous groups: par ents, stu -
dents, leg is la tors, ad min is tra tors, etc.” 10

Has Greenberg’s con cept of “Health
Ed u ca tion as Freeing” been sold to these
groups? The an swer is yes, and in many
guises un der many names. Cur rently, ev ery
ap proved sex-education pro gram in Amer i -
can pub lic schools im ple ments Greenberg’s 
strat egy, al though his name is not nec essar -
ily at tached to them all; he is merely one of
sev eral who promote the psy cho-ther a peu -
tic ap proach to ed u ca tion.

Most drug-awareness pro grams also
uti lize this ap proach; some of the more
well-known are Quest, DECIDE, Pro ject
SMART, Here’s Looking at You 2000 and
DARE. While the ear lier pro grams dealt
pri mar ily with stu dents in the high school
bracket and above, DARE was con ceived
as a means to reach stu dents be fore they
have to make de ci sions about drugs. The
rea son for DARE, were it ad mit ted openly,
is that all the other pro grams failed and
con tinue to fail in meet ing their stated ob -
jec tive of com bat ing drug use among youth.

RESULTS
In the early ’70s, a Stan ford Uni ver sity 

re search team, headed by Dr. Richard
Blum, be gan test ing af fec tive ed u ca tion on
school chil dren at the same time Jo seph
Hart was con duct ing his ex per i ments on
adults. It was Blum’s in ten tion that his ex -
per i ment would keep kids away from
drugs; he learned in stead that “it guided
them to ward early use of cig a rettes, al co -
hol, and mar i juana; and he knew that, as
`gate way drugs,’ these could lead to am -
phetamines, hal luci nogens and her oin.”11

The re sults of the Stan ford Uni ver sity
re search on DECIDE were pub lished in
Drug Ed u ca tion: Re sults and Recommendations
in 1976, accord ing to Dr. Coulson:

The Blum team com pared
1,586 ele mentary, high school and
ju nior high school stu dents be fore
and af ter treat ment; 991 of these
were des ig nated “experimentals”
and as signed to ther a peu tic class -
rooms; 595 were “controls,” stu dents
who got none of the ther a peu tic ex -
er cises and dis cus sions. What the
compar i son re vealed fol low ing
treat ment was “quicker and wider
use of al co hol, to bacco and can na -
bis [mar i juana]” among the
experimentals. Dr. Blum and his
col leagues were as re luc tant at first
to ac cept this find ing as our own
team had been, for we had tested a
sim i lar ap proach on Cath o lic high
school and col lege stu dents in 1967
and ’68 (though the con cern had not 

been drugs) and had got ten equally
dis con cert ing re sults. The prob lem
was that the the ory of ther apy-for-
nor mals, as we had called it, had
sounded so right to hu man is tic psy -
chol o gists. Few were will ing to ac -
cept at first that in ac tual fact it was
mis taken. What the Stan ford re -
search ers pro ceeded to do, there -
fore, was to re peat the ex per i ment,
this time with 1,413 new, sixth-
grade sub jects. The out come was the 
same. More started us ing drugs af ter 
ther apy-for-normals than be fore.

If fol lows from this that one
way to slow the up take of drugs
among stu dents is to with hold
“treat ment.” This, in turn, would
mean fi nally giv ing up the idea of
feel ing-centered, de ci sion-making-
ori ented class rooms; it would mean
de creas ing the time spent get ting
stu dents to prac tice self-consultation 
(for at the least, it wastes time that
could be in vested in more use ful
les sons) and in creas ing the time
spent teach ing them to dis tin guish
right from wrong. In a word, it
would mean giv ing less em pha sis to 
“pro cess,” as it is called, and more
to con tent. Why these re forms? Be -
cause it is clear that slight ing con -
tent and sub sti tut ing a psychothera- 
peutic style of class room man age -
ment turns out to hurt good chil dren. 
And it is n’t clin i cal enough—pro -
fes sional enough or pow erful enough 
—to help those who are not.

But the move ment re mains at -
trac tive to ed u ca tors reared on the
ed u ca tional phi los o phy of the
Sixties and Sev enties (a phi los o phy
in flu enced by the se ries of hu man is -
tic text books we ed ited, es pe cially
Dr. Rog ers’s Free dom to Learn).
And the sales men of af fec tive ed u -
ca tion are, to bor row a term from
down-home re li gion, “con victed.”
Lit tle doubt about the value of the
feel ing-centered prod uct is be trayed 
among them, or for that mat ter,
much aware ness of the many con -
trary re search in di ca tions. For those
in di ca tions are no lon ger lim ited to
the Stan ford stud ies. There are nu -
mer ous rep li ca tions show ing sim i lar 
re sults, and most be hav ioral re -
search ers have given up on feel ing-
cen tered class rooms. Un for tu nately, 
ed u ca tors were over sold on them.12

Un like Dr. Blum, how ever, our 
team dropped out of ed u ca tional re -
search with out say ing much about
de fi cien cies in the the ory. It was n’t
un til 1983 that Dr. Rog ers wrote of
our joint work on ther a peu tic class -
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rooms as be tray ing “a pat tern of
fail ure.”13

We see that, in spite of the con clu sion
drawn by those who ini ti ated the con cept of 
feel ing-oriented, af fec tive ed u ca tion (in -
clud ing Carl Rog ers him self), that it not
only fails to achieve the de sired re sults but
ac tu ally induces un de sir able re sults, edu ca -
tors in sist on con tinu ing headlong with
these pro grams.

In yet an other study, a re search team
from the Uni ver sity of South ern Cal i for nia,
in fol low ing up on USC’s Pro ject SMART
for al co hol pre ven tion, found that “sig nif i -
cantly more mem bers of the ex per i men tal
group [those in volved in Pro ject SMART]
than the con trols [those not in volved in Pro -
ject SMART] im bibed al co hol. `It was as if
we had driven them to drink!’” said re -
searcher and Pro ject SMART co or di na tor
Nata Preis.14

Af ter wards the research ers re -
turned to re pair the dam age from
the ex per i men tal in duction. “It took
a cou ple of years,” she [Preis] said,
“but most of the kids have now re -
turned to nor mal. Yet when I tell
other drug ed u ca tors about our ear -
lier re sults, their mouths fall open.
They can’t be lieve. In fact, they
won’t.” In drug ed u ca tion cir cles, it
is con trary to faith to ques tion the
value of kids de cid ing things for
them selves.15

An ar ti cle in Men tal Health Let ter—a
pub li ca tion of The Har vard Med i cal
School—re ported on a study by three re -
search ers for Jour nal of Studies on Al co hol. 
That study fur ther bears tes ti mony of the
failure of af fec tive edu ca tion:

Ac cord ing to a re cent study,
class room al co hol ed u ca tion is in ef -
fective be cause a school cur ric u lum
in ev i ta bly has a neg li gi ble in flu ence 
compared to all the other so cial and
psycho log i cal forces act ing on a
child. The au thors ex am ined a
widely used pro gram they say is
typ i cal of cur rent school al co hol ed -
u cation. It pro vides in for ma tion on
al co hol and al co hol abuse and ma te -
ri als meant to im prove self-esteem,
de ci sion-making skills, and at ti tudes 
to wards drink ing. The au thors found 
that de spite a great deal of money
spent on this so phis ti cated ed uca -
tional ma te rial, the pro gram had at
most mod est and, above all, tem po -
rary ef fects. What stu dents learned
in the class room rarely seemed to
al ter their drink ing hab its out side it.

The re search ers ques tioned ju -
nior high and high school stu dents
in five school dis tricts in Or e gon
and Wash ing ton. They found very

lit tle corre la tion between drink ing
habits and ei ther self-esteem or
knowl edge about the ef fects of al co -
hol. At ti tudes to wards drink ing
were more sig nif i cant; for ex am ple,
stu dents were less likely to abuse al -
co hol if they said they were un will -
ing to use it to solve problems in
their lives. But it turned out that
these at ti tudes al most al ways ex -
isted be fore the school pro gram be -
gan. The au thors con clude that as it
is now con ceived, school alco hol
abuse pre vention fails be cause the
issues it ad dresses are ei ther en tirely 
un related to al co hol prob lems in the 
real world or, at best, un likely to
have much ef fect on those prob -
lems.16

In spite of the over whelm ing ev i dence
that con demns af fective ed u ca tion pro -
grams, there are those who in sist that the
problem does n’t ex ist. Worse yet, are those
who tell us that we have to live with it
whether or not we like it.

Thomas Gordon, a pro tege of Carl
Rog ers, was a strong sup porter of af fec tive
ed u ca tion. Un like Coulson and Blum how -
ever, Gordon did not ac knowl edge fail ure:

Like many pro mot ers, even
with fail ure Gordon did not be come
dis cour aged with his meth ods.
Rather he taught par ents how to live 
with the con sequences of his kind of 
teach ing. “It is under stand able,” he
writes, “that many parents feel so
strongly about cer tain be hav iors that 
they do not want to give up try ing to 
in flu ence their chil dren, but a more
ob jec tive view usu ally con vinces
them that they have no other feasi -
ble al ter na tive ex cept to give up—to 
ac cept what they can not change.” “I 
of ten tell par ents,” he adds, “Don’t
want your child to be come some -
thing in par tic u lar; just want him to
be come.”17

If Gordon’s words seem ir ra tio nal and
un car ing, remem ber that to the so cial sci en -
tists who pro mote these pro grams, suc cess
does not lie in re duced ab er rant be havior,
but in free choice, whether for or against
that be havior. Even the study of fered by
DARE as ev i dence of its suc cess in com -
bat ing drug use has mixed re sults. The
DARE Eval u a tion Report for 1985-1989,
sub mit ted by Eval u a tion and Training Insti -
tute of Los An geles con cludes:

The sum of the total de fi ance inci -
dents and to tal dis ci pline inci dents
showed that over all, DARE stu dents 
have better be hav ior in school.
There were few sig nif i cant dif fer -
ences be tween DARE and con trol
stu dents in teach ers’ ratings of work 

hab its, co op er a tion and stu dents’ at -
ten dance re cords.18

First, as would be ex pected, the sur -
vey found that more stu dents from
both ex per i men tal and con trol
groups re ported hav ing used drugs
and al co hol dur ing 1987-88 than in
the pre vi ous two years.
Sec ond, DARE par tic i pants’ ac tual
use of to bacco at all fre quency lev -
els is still con sid er ably lower than
that of con trol stu dents.

Finally, the sur vey found a sig -
nif i cant dif fer ence be tween DARE
and non-DARE stu dents in their
ten dency to use co caine. DARE stu -
dents showed a sig nif i cantly de -
creas ing rate in their co caine use,
while non-DARE stu dents tended to 
slightly in crease use. In ad di tion,
DARE stu dents showed a ten dency
(not sta tis ti cally sig nif i cant) to a
lower rate of ex per i men ta tion on
LSD, am phet amines (up pers), de -
pres sants (down ers), her oin, in hal -
ants, PCP, and drugs not or dered for 
them by a doc tor.19

What the DARE re port says, in ef fect,
is that stu dents who went through the
DARE pro gram are less in clined to use to -
bacco and co caine. But for all other drug
use, the re sults are “not sta tis ti cally sig nif i -
cant.” Why the pos i tive re sults on to bacco
and co caine and not on other drugs is a
mys tery. But the fact re mains that even the
re port touted by DARE is a mixed bag.

Space does not al low for an ex haus tive 
rev e la tion of failures with af fec tive ed u ca -
tion pro grams. While in some lo cales there
has been a mo di cum of suc cess, over all
these pro grams are ei ther in ef fec tive or det -
ri men tal. None of the pro grams, some in
op er a tion since the early ‘70s, can point to
any out side, ob jec tive study to prove their
ef fec tive ness in suf fi ciently di min ish ing the 
in volve ment in tra di tion ally un de sir able ac -
tions by their sub jects.

I say “tradi tion ally un de sirable” be -
cause we must re mem ber that, by af fec tive
ed u cation stan dards, the only re sult con sid -
ered un de sir able is for a child to make a de -
ci sion based upon learned val ues
(es pecially val ues learned from par ents),
rather than upon his own self-determined
val ues. As Jerrold Greenberg stated, the ob -
jec tive is not to teach what is right or
wrong, but how to come to a free ing ex pe ri -
ence where you make your own deci sion of
what is right or wrong. On this ba sis, such
pro grams of ten state that they are meet ing
with great suc cess. It is what con sti tutes
“suc cess” in the fa cil i ta tors’ minds that
should concern par ents. “Suc cess” means
that a child has made a free choice of what
is right for him self.
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One rea son for the high rate of fail ure
in such pro grams is that they stress “in ter -
de pen dence”—group ther apy and re la tional 
skills that place non-users with us ers.
Studies have con cluded that for stu dents
who de ter mine their own val ues, the larg est 
de gree of in flu ence flows from us ers to
non-users. This is be cause they are taught
not to be judg men tal, and to ex hibit un con -
di tional un der stand ing of oth ers’ val ues,
even if in con flict with values they learned
prior to en ter ing the pro gram.20

Current sex ed u ca tion pro grams use
this ap proach in teach ing stu dents that ev -
ery form of sex ual ex pres sion may not be
right for one per son, but it may be alright
for an other. Thus, ho mo sexu al ity is seen as
an ac ceptable sex ual pref erence; as to when 
one de cides it is time to en gage in sex is
left to that per son; when it feels right, the
time is right. Those who are sex u ally ac tive 
re late pos i tive as well as neg a tive as pects of 
their ac tions, and it is up to ev ery one to de -
cide whether the risks outweigh the ben e -
fits. Is it any won der, then, that teen
preg nan cies and abortions have es ca lated at 
ex po nen tial rates since the im ple men ta tion
of af fec tive ed uca tion tech niques in sex ed -
u ca tion cur ric ula? To whom is a teen ager
go ing to lis ten—par ents who tell him that
he should wait un til mar riage to en gage in
sex? Or to his own li bido, en cour aged by
the pos i tive as pects of sex ual ac tivity as re -
lated by his peers?

With abor tion pre sented as an op tion
in the event of “ac ci dents” (es pe cially when 
pro vided with out pa ren tal knowl edge or
consent), and with con doms pro vided as a
means to os ten si bly lessen the risk of preg -
nancy or con tract ing a dis ease, the temp ta -
tion to ex per iment ap pears to bear no
se rious con se quences. And what teen ager,
af ter try ing sex, is going to want to go back
to ab sti nence?

Ig noring the fail ure of such an ap -
proach within the sex ed u ca tion pro grams
in pub lic schools, the same ap proach is be -
ing used in drug aware ness pro grams. And
while we could pick any num ber of drug
awareness pro grams to scru tinize, the
DARE pro gram bears spe cial at ten tion.

The DARE Report Card
Since its in cep tion, DARE has had am -

ple time to prove its ef fec tive ness in cur tail -
ing drug use among chil dren and teen ag ers.
To date they have failed to pro duce a sin gle 
ob jec tive study to con firm their stated
claims of suc cess. On the con trary, there
have been nu mer ous re ports to show that
DARE is not only in ef fec tive, it is ac tu ally
a det ri ment.

The Re search Tri an gle In sti tute (RTI)
in North Carolina has been look ing into the
as sump tion that DARE will in oc u late chil -
dren from ex per i ment ing with drugs and al -
co hol. It’s lat est anal y sis of DARE,

com pleted in 1993, re ported that “kids
come out of DARE with lots of knowl edge
about drugs, some im prove ment in their so -
cial skills and a more pos i tive at ti tude about 
po lice. But those who go through DARE
are just as likely to get in volved with al co -
hol and drugs as kids who don’t.”21

Wil liam Hansen, a public
health spe cial ist from Wake Forest
Uni ver sity who helpd Los An geles
po lice de sign the pro gram in 1983
when he was a profes sor at the Uni -
ver sity of South ern Cal i for nia, ac -
cepts the discour ag ing verdict. “I
know the dif fi cul ties you go through 
when you have some thing that does -
n’t work. It hurts. But in re ality, we
now know, af ter 15 years of this
kind of re search, that many things
do work, and the DARE pro gram
should in cor po rate those things. The 
pro gram should be en tirely scrapped 
and re de vel oped.” 22

Well, what will work? Should we
experiement with our chil dren’s souls for
an other 15 years? As far as Chris tians are
con cerned, God’s Word tells them how to
in struct their chil dren in righ teous ness.
That will work if they can only keep the
world’s in flu ences to a min i mum.

HOW DARE OPERATES
The DARE pro gram re quires a more

in-depth anal y sis for sev eral rea sons:
• DARE is the drug awareness

program most widely recognized
among the public;

• DARE is the most highly
implemented program not only in
the United States but in several
foreign countries;

• DARE utilizes police officers as
its facilitators in the classroom;

• DARE’s target group consists of
children as young as 5 years old,
from kindergarten through 12th
grade;

• DARE is promoted through the
U.S. Department of Justice;

• DARE is funded by major
corporations working in
cooperation with school districts,
police agencies and other political 
entities.

DARE was cre ated us ing the for mu las
of pre vi ous affec tive ed u ca tion pro grams
but with a new twist. While other pro grams
uti lize class room teach ers as “fa cil i ta tors,”
DARE uti lizes uni formed po lice of fi cers,
all of whom must have street expe ri ence.
Other role mod els such as older-age peers
are also incor po rated, but the po lice of fi cer
is the pri mary role model.

In affec tive ed uca tion pro grams par -
ents are not pre sented as role mod els for
var i ous rea sons: 1) chil dren are to make
their own value judg ments with out pres sure 
from any one, and par ents tend to put pres -
sure on their chil dren to make the same
value judg ments as the par ents; 2) par ents
are not al ways seen as pos i tive in di vid u als,
but are more often per ceived as neg a tive
be cause of the rules they im pose upon their
chil dren; 3) chil dren do not gen er ally look
to par ents as role mod els to the same de gree 
that they look to their peers or to what are
con sid ered more cred i ble role mod els be -
cause of their po si tion in so ci ety. Hence, in
DARE, police of fi cers pro vide the adult
role model for the chil dren.

Yet DARE says it en cour ages pa ren tal
par tic i pa tion through meet ings with the po -
lice of fi cer and teach ers. Par ents may sit in
on the weekly DARE ses sions as well, al -
though that is not en cour aged, nor do many
do so. In real ity, par ents are of ten not told
that their chil dren are in the DARE pro -
gram un til they are sev eral weeks into the
course. By that time the children have dis -
cov ered how much “fun” it is, and it’s dif fi -
cult for parents to pull them out if they are
so inclined. One of the pur poses of the
DARE of fi cer meeting with the par ents is
to as sure them that the of fi cer is not there
for un der cover work, or to spy on them
through their children. As we will see, how -
ever, that is some times what oc curs.

Methodology
The DARE cur ric u lum in cor po rates

sev enteen class room ses sions con ducted by
the po lice of fi cer. In ad di tion, cer tain ac tiv -
i ties sug gested by DARE are taught by the
reg u lar class room teacher. In cluded are a
va ri ety of ac tiv i ties such as ques -
tion-and-answer, role play ing, group dis -
cus sion and DARE Work book ex er cises.

One would as sume that there are noth -
ing but ben e fits to be gained through
DARE. The fact is that not ev ery thing in
DARE (or other af fec tive ed u ca tion pro -
grams) is a prob lem. For ex am ple, re in forc -
ing safety aware ness (a sub ject of one
class room ex er cise) could be very ben e fi -
cial. For the most part, the offi cers in volved 
in DARE are gen u inely con cerned about
keep ing kids off drugs. Nor are they pur -
pose fully try ing to subvert pa ren tal con trol
or high moral val ues. In fact, it would be
safe to say that these of fi cers are of high
moral char ac ter them selves.

Not be ing fa mil iar with psy cho ther apy, 
how ever, DARE of fi cers think noth ing ill
of the af fec tive ed u cation ap proach. They
them selves un dergo in training the same
feeling-centered ex er cises they will be using
on the chil dren. These ex er cises are dis arm -
ing be cause they are “fun.” They bring out
emo tions and soften at ti tudes to ward oth -
ers. For po lice of fi cers who fear becom ing
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hard ened and un feel ing due to the na ture of
their work with the more base el e ments of
so ci ety, the feel ing-centered ex er cises help
them feel hu man again.

Now, there is noth ing wrong with such 
feel ings. To be ac cept ing of oth ers is a
good trait within lim its. But when those
lim its are ex panded to in clude ac cep tance
of oth ers’ vices (such as non-
judgmentalism en cour ages DARE stu dents
to do), then the feel ing-centered ap proach
has left the child at risk of in fec tion from
those whose vices they have ac cepted.

So far I have ad dressed these con cerns
with DARE in a gen eral way. To es tab lish
that this is not opin ion only, but rea soned
de duc tion ac quired through knowl edge, I
will ad dress spe cific ar eas that prove
DARE to be psy cho ther apy on the or der of
af fec tive ed u ca tion or, as Jo seph Hart
called it, “Ex per i men tal Mys ti cism.”

Self-Esteem  and Decision Making
With all the pro mo tion of high

self-esteem perme at ing the Chris tian me dia
and even pul pits to day, many Chris tians
might think that it’s a good idea for the
schools to in cor po rate means to build their
stu dents’ self-esteem. Such teach ings are
contrary to God’s Word; they are hu man
wis dom gleaned from hu man is tic psy chol -
ogy.

Scrip ture tells us that it is not low
self-esteem that is man’s prob lem, but that
high self-esteem (pride) is the prob lem with 
which the Holy Spirit must con tend in
bring ing us to a po sition of hu mil ity. Man
need not be taught to love him self; he al -
ready loves him self. Who should know this
better than the Cre ator? Un der the anoint ing 
of the Holy Spirit, Paul said that no man
has ever hated his own flesh; but nour ishes
and cher ishes it (Ephe sians 5:29).

The head long rush into be liev ing the
“love thy self” gos pel is ev i dence that we
are liv ing in the last days.

This know also, that in the last
days per il ous times shall come.

For men shall be lov ers of their 
own selves, cov et ous, boast ers,
proud, blas phem ers, dis obedi ent to
parents, un thank ful, un holy,

With out nat u ral af fec tion,
trucebreakers, false ac cus ers, in con -
ti nent, fierce, despisers of those that 
are good,

Trai tors, heady, highminded,
lov ers of plea sures more than lov ers 
of God. (2 Tim o thy 3:1-4)

Does this not de scribe the con di tion of
hu man ity on an in creas ing level year af ter
year? In Amer ica, es pe cially, we have seen
these evils in crease as a re sult of an ed u ca -
tional sys tem that re jects not only Je sus
Christ, but even the bib li cal ethic upon
which West ern Civ i li za tion has op er ated

for cen tu ries. Neo-paganism—a re li gion
based on wor ship of self—is on the rise;
and the world is reap ing the whirl wind as a
re sult of the seeds of de struc tion sown by
to day’s edu ca tors.

What does self-esteem mean to these
peo ple? It does not mean a healthy ap -
praisal of one’s abil i ties and tal ents, which
many mis tak enly be lieve. In the realm of
per sonal psy chol ogy, self-esteem means be -
ing one’s own per son, devel op ing one’s
own val ues apart from the val ues of others,
es pe cially the val ues of one’s par ents. It’s
not a mat ter of se man tics; the term
self-esteem means lover of one’s self. The
only out come of such a phi los ophy is a
gen er a tion of self ish, de fi ant and re bel lious
peo ple who put them selves be fore oth ers.
They have learned that they are wor thy of
self-esteem re gard less of their be hav ior.

What does God’s Word say about this?

Let nothing be done through
strife or vainglory [conceit; pride];
but in low li ness of mind let each es -
teem other better than themselves.
(Phillippians 2:3)

No true be liever in Je sus Christ should
buy the human ists’ lie that low self-esteem
is the rea son for man’s prob lems. At the
root of this be lief is a con scious rejec tion of 
the bib li cal pre cept that man is sinful by na -
ture, sep a rated from God, and that he needs
to be re deemed; to the hu man ist man is his
own re deemer; all he needs to at tain that re -
demp tion is to come to self-realization of
his own god hood.

That said, what does DARE of fer in
re gard to the teach ing of self-esteem? The
fol low ing are quotes from DARE in struc -
tion man u als and other DARE sources:

DARE of fers a highly struc -
tured, inten sive cur ricu lum de vel -
oped by health ed u ca tion spe cial ists. 
A ba sic pre cept of the DARE pro -
gram is that el e men tary school chil -
dren lack suf fi cient so cial skills to
re sist peer pres sure and say no to
drugs. DARE in struc tors work with
chil dren to raise their self-esteem,
teach them how to make de ci sions
on their own, and help them iden tify 
pos i tive al ter na tives to sub stance
use. The DARE cur ric u lum ad -
dresses learn ing ob jec tives con sis -
tent with those of many state
de part ments of edu ca tion and con -
forms to health ed uca tion stan -
dards.23

This rather in noc u ous sound ing state -
ment re veals more than the av erage person
might sus pect. First, we learn that DARE is 
highly struc tured and in ten sive; it is not a
ca sual en coun ter. This means that the pro -
grams pre sented by DARE are meant to be
pre sented force fully. This is n’t bad in it self; 

it’s the content of the pro gram that makes it 
of con cern, as we will see.

For ex am ple, and sec ond, we learn that 
DARE was de vel oped by health ed u ca tion
spe cial ists. These spe cial ists are af forded
their po si tion only af ter in ten sive study in
their field, which heavily em pha sizes hu -
man is tic psy chol ogy as the ba sis for ed u ca -
tion. In other words, the peo ple who
de veloped DARE are them selves prod ucts
of the psychologized edu ca tion sys tem.

Third, we learn that DARE as sumes
that “el e men tary school chil dren lack suf fi -
cient so cial skills to re sist peer pres sure and 
say no to drugs.” This may be a fact in
many, and even in most, cases. But it is n’t a 
given for all chil dren. Keep in mind I am
writ ing to Chris tians, not to the world. If
Chris tian chil dren lack the abil ity to say no
to peer pres sure, it is gen er ally be cause
their par ents failed to train them in the
Word of God, and to es tab lish in them
God’s val ues for their lives. Yet even if
they lack that abil ity, is it the role of the
school to instill that abil ity? For that mat ter, 
can DARE even ac complish that pur pose to 
any de gree with out a set of be liefs on which 
to base its pro gram?

Un less God is brought into the equa -
tion, the best Chris tian par ents can ex pect
from worldly pro grams is that the chil dren
will be come “well-adjusted” hu manists.

Fourth, we learn that DARE teaches
kids how to make de ci sions on their own.
There is no in struc tion on the wrong ful ness
of drug use; the kids are left to de cide for
them selves whether or not they want to use
drugs af ter hav ing weighed the pos i tive and 
neg a tive as pects.

Fifth, we learn that DARE’s cur ric u -
lum is con sis tent with those of many state
de part ments of ed u ca tion and con forms to
health ed u ca tion stan dards. What are health 
ed u cation stan dards? They are based on af -
fec tive learn ing: val ues clari fi ca tion,
non-judgmental de ci sion-making, group
ther apy, self-actualization and the like. The
health ed u ca tion stan dards are what guide
cur rent sex ed u cation cur ric ula which pres -
ent ho mo sex u al ity, pre-marital sex, and
por nog ra phy as choices to make af ter hav -
ing weighed the ev i dence. There is no right
or wrong in the health ed u cation stan dards.
The only true stan dard is that there are no
stan dards.

Other DARE of fi cers are quoted in ar -
ti cles of in ter est:

“It’s not so much a pro gram
where we say, `This is mar i juana,
this is co caine, don’t do it,’” said
DARE of fi cer Sgt. Rich Mar tin.
“We have a course of 17 les son
plans. One is pre sented each week.
it deals with ways to feel good
about them selves.” 24
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“We don’t use scare tac tics of tra di -
tional ap proaches that fo cus on the dan gers
of drug use,” [DARE of fi cer Ronnie Wil lis] 
said. “In stead we work with the stu dents to
raise their self-esteem, to teach them how to 
make de cisions on their own, and to help
them iden tify pos i tive al ter na tives to to -
bacco, al cohol and drug use.” 25

No tice that DARE con sid ers in struc -
tion on the dan gers of drugs to be “scare
tac tics.” Rather, en hanced self-esteem is as -
sumed to be the an swer. This is fur ther at -
tested to in an ar ti cle prais ing DARE in the
Huntsville, Al a bama Hometown press:

“Don’t give the kids a lot of
`don’ts’.” says the DARE ap proach. 
“Don’ts” don’t get lis tened to. Give
them what they love. Give them the -
ater. Give them sit-coms. Give them 
laugh ter. And all the while, don’t
ever un der es ti mate the amount of
raw fear in their lives.…

DARE never tells stu dents,
“Don’t use drugs.” Not once, in the
course of sev en teen les sons, does
the DARE of fi cer ever say, “Don’t
use drugs.” DARE works on de vel -
op ing the self-esteem that makes it
easier to say “no.” And it works on
the ways to say “no.”

“DARE is re ally not about
drugs at all,” says fifth grade
teacher Sandy Ottman. “It’s about
handling peer pres sure. It’s about
lik ing your self. Children with high
self-esteem don’t need to buy their
way into a group that’ll ac cept them 
no mat ter what they look like.

Huntsville DARE offi cer Nolen 
Osmer agrees that the means by
which we mea sure “in crease of stu -
dent self-esteem” and “de vel op ment 
of de ci sion-making abil i ties” are
more im pression is tic than sci en tific.26

The is sue is not the dan ger and il le gal -
ity of drugs, but whether or not a child de -
cides for him self that drugs should be used
or avoided. If there is one les son dra mat i -
cally il lus trated through out his tory from the 
Garden of Eden on ward, it is that for bid den 
fruit is the most de sirable. Fallen man has
no will apart from the en light enment pro -
vided by the Holy Spirit. In his fallen con -
di tion, one choice is as good as an other; for 
even the “right” choice will not dis suade
him from the path to hell. And his
self-esteem won’t mean a thing when he
co mes face to face with the liv ing God.

The idea that high self-esteem will
keep kids off drugs is bo gus. Some of the
most well-publicized us ers of il legal drugs
are fa mous en ter tain ers (es pe cially rock
stars), well-heeled pol i ti cians and high so -
ci ety’s dar lings. Who has higher self-esteem 

than these peo ple, most of whom are super
ego ists.

Drug abuse ex tends across the full
spec trum of hu man eco nomic, so cial and
po liti cal strata. Why? Because man is
plagued with self-esteem.

Col um nist and mu si cian Mark Randall
says it best in ad dress ing how he is of ten
ap proached by young peo ple who claim to
be mu si cians too:

There frequently fol lows an un so lic -
ited ren der ing of something on the
or der of “chop sticks” af ter which
they re mark that they might just
take some lessons and get a job like
this themselves some day.…
…lately it seems to be part of the
or tho doxy of com pas sion that
young peo ple fail to achieve for
want of self-esteem. I ac cepted this
ac cepted wis dom right up until I ac -
tu ally gave it some thought. Then,
rec ol lect ing vignettes of the type
above, I re al ized that, in my ex pe ri -
ence of many young peo ple,
self-esteem seems perhaps one of
the few quali ties one might wish
they had less of.

Having so re flected, I am now
bold enough to pro pose a the ory
coun ter to the con ven tional one,
namely, the prob lem is not a lack,
but rather an ex cess of self-esteem.
What hin ders achieve ment is not so
much a cri sis of con fidence but a
cri ses of hu mil ity.

We tend to think, for ex am ple,
that be ing dis ad van taged leads to a
lack of self-esteem and yet it seems
just as plau si ble to ar gue that an ex -
cess of self-esteem leads to be ing
dis ad vantaged. An ex cess of
self-esteem por tends a lack of hu -
mil ity, hu mil ity being nec es sary for
self-discipline, self-discipline be ing
nec es sary for the ac quir ing of skills, 
the ac quir ing of skills be ing a great
help in the secur ing of ad van tages,
ad van tages be ing just the an ti dote
for the dis ad van taged.27

This con clu sion fits well Pe ter’s ex hor -
ta tion:

And be side this, giv ing all dil i -
gence, add to your faith vir tue; and
to vir tue knowl edge;

And to knowledge tem per ance; 
and to temper ance pa tience; and to
pa tience god liness;

And to god li ness broth erly
kindness; and to broth erly kind ness
char ity.

For if these things be in you,
and abound, they make you that ye
shall nei ther be barren nor unfruit ful 
in the knowl edge of our Lord Je sus
Christ. (2 Pe ter 1:5-8)

It’s al most amus ing how peo ple gen er -
ally think better of themselves than they
ought. In the Feb ru ary 5, 1990 is sue of
Time mag azine, Charles Krauthammer ad -
dressed a math test given to 13-year-olds in 
six coun tries in 1989. Ko re ans out scored all 
oth ers; the Amer i can kids came in dead
last. When asked to as sess the statement, “I
am good at mathe mat ics,” 23% of the Ko -
rean chil dren an swered yes; 63% of the
U.S. chil dren an swered in the af fir ma tive.
So much for lack of self-esteem in those
Ameri can chil dren.

Econo mist Thomas Sowell, a se nior
fel low at the Hoo ver Insti tu tion in Stan ford, 
Cal i for nia, states:

No small part of the rea son
why Amer i can school chil dren fall
so far be hind their con tem po rar ies
in other coun tries is that Jap a nese
and other young sters are study ing
math, sci ence and other solid sub -
jects while our chil dren are be ing
brain washed with the lat est ideo log -
i cal fash ions—whether about ho mo -
sex u al ity, en vi ron men tal ism, multi-
culturalism, or a thou sand other
non-academic dis trac tions.28

It does n’t take a men tal gi ant to see the 
re sults of “feel good” psy chother apy in the
schools for the past three de cades or so. Not 
only have Ameri can school chil dren been
abused by the ed u ca tional sys tem in its de -
nial of an ad e quate ed u ca tion, they’ve been
abused spiri tu ally. They’ve been robbed of
the abil ity to discern right from wrong on
any ob jec tive scale. This on the the ory that
1) there is no right or wrong; 2) their
self-esteem will suf fer if they are told any -
thing that might en gen der fear.

If DARE does n’t want to use “scare
tac tics,” it might not be a bad idea for
Chris tian par ents to remind their chil dren
that, “It is a fear ful thing to fall into the
hands of the liv ing God” (He brews 10:31).

And do we ig nore God’s Word that ex -
horts us to win souls to Christ through fear
if nec es sary (Jude 23)? Ho li ness is per -
fected in the fear of God (II Co rin thi ans
7:1). And fear of God is what keeps His
chil dren on the path He has set be fore them. 
A healthy fear of evil is also of ben e fit.
Would it be wise to tell a child that he can
make his own choice whether or not to
cross a busy street against the red light? Or
whether or not to put his hand in a bas ket of 
vi pers? It was fear of the con se quences in -
stilled in us by our par ents that kept past
gen era tions from reap ing the con se quences
of evil ac tions. Those who dis obeyed re -
ceived a well-feared pun ish ment.

Through DARE chil dren are left with
an unre al is tic im pres sion of law en force -
ment. Hav ing a po lice of ficer act in the role 
of a “buddy” only, with out re af firm ing the
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need for a healthy fear and re spect for law
en force ment, can have the un de sir able ef -
fect of chil dren see ing po lice of ficers as no
one to fear. Dis ci pline suf fers when fear is
reeplaced by comraderie. Ul ti mately, fear
of prop erly con sti tuted au thor ity on earth is
a re flec tion of a healthy fear of God.

The DARE ap proach of not us ing
so-called “fear tac tics” is largely a re sult of
Po lice Chief Daryl Gates’ be lief that “chil -
dren don’t want to be told what not to
do.”28 In truth, how ever, Gates is dead
wrong. Children do want to be told what
not to do. It’s lack of such in struc tion that
breeds in chil dren con tempt for au thor ity,
whether pa ren tal, church or gov ern men tal.
With out guide lines they will test how far
they can go. And given the be lief that their
own choices are what count, their sin na ture 
will carry them to the lim its. If left to their
own de vices, they will lose re spect for the
au thor ity they are test ing.

This is n’t to say that all chil dren will
be ad versely af fected. But all the re search
data on af fec tive ed u ca tion bears out this
truth: to leave chil dren to their own choices 
in or der to en hance their self-love drives
them to ward self-destruction.

Values Clarification
Ev ery Chris tian par ent should know by 

now what values clar i fi ca tion means to
those in volved in ed u ca tion. For those who
don’t know, val ues clar i fi ca tion is a pro cess 
by which chil dren are re pro grammed to set
aside their parent’s val ues and de ter mine
for them selves the val ues in life they wish
to hold.

Where did val ues clar i fi ca tion come
from? Like other el e ments of af fec tive ed u -
ca tion, it was the brain child in the
mid-1960s of so cial “sci en tists”—in par tic -
u lar Louis E. Raths, Merrill Harmin and
Sid ney B. Si mon. These men taught that
val ues clar i fi ca tion is an ideal way to deal
with val ues with out tak ing sides or in doc -
tri nat ing stu dents in one par ticu lar value
po si tion, since “by def i ni tion and right, val -
ues are per sonal things.”29

An anal y sis of val ues clar i fi ca tion in
The Wall Street Jour nal de scribes this phe -
nom e non well, at trib ut ing the fol low ing
for mula to its found ers:

…Teachers should never try to
teach chil dren cor rect val ues. To tell 
a stu dent steal ing is wrong or that
kind ness and loy alty are good val -
ues, would be, ac cord ing to Values
Clar i fi ca tion, to ma nip u late and co -
erce a stu dent. Teachers should help 
stu dents dis cover and clar ify their
own per sonal val ues in stead of try -
ing to force some one else’s val ues
on them.

Spread by teacher work shops,
paid for in part by state and fed eral

tax dol lars, Values Clar i fi ca tion
caught on quickly in the early 1970s 
and be came popu lar with many
teach ers and ad min is trators. Its use
in pub lic school sex-education
classes and by lo cal Planned Par ent -
hood groups was par tic u larly note -
worthy, for whether in tended or not, 
ad oles cents were in ef fect given the
mes sage that par ents, the school or
so ciety had no right to tell them
what stan dards should guide sex ual
be hav ior. Whether premar ital sex
was right or wrong, for in stance, ad -
o les cents would dis cover for them -
selves as they were helped to clarify 
their per sonal val ues.…

By af firm ing the com plete rel -
a tivity of all val ues, they in ef fect
equate val ues with per sonal tastes
and pref er ences. If par ents ob ject to
their chil dren us ing pot or en gag ing
in pre mar i tal sex, the the ory be hind
Values Clar i fi ca tion makes it ap pro -
pri ate for the child to respond, “But
that’s just your value judg ment.
Don’t force it on me.”

Fur ther more, Values Clar i fica -
tion in doc tri nates stu dents in eth ical
rel ativ ism, for its pro po nents push
their own po si tion on their cap tive
stu dent audi ences and never sug gest
that thought ful peo ple may choose
al ter na tives. Sidney Si mon, Howard
Kirschenbaum and other Values
Clari fi ca tion au thors re peat edly be -
lit tle teachers of tra di tional val ues.
Such teach ers, they claim, “moral -
ize,” “preach,” “ma nip u late” and
“whip the child into line.” Their po -
si tions are “rigid” and they rely on
“re li gion and other cul tural tru isms.”

A third crit i cism of Values Clar -
i fi cation is that by pre sup pos ing very
spe cific views about hu man na ture
and so ci ety, it be comes a kind of  re -
li gious  po si tion in its own right
which com petes di rectly with other
re li gious views. For in stance, Values
Clari fi ca tion the ory con sis tently pres -
ents the in di vid ual self as the fi nal ar -
bi ter of value truth (in di vid u als must
de velop their own val ues “out of per -
sonal choices”), and it as sumes that
the good life is one of self-fulfillment
and self-actualization. These po si tions 
di rectly con tradict the Bib li cal view
that God is the ul ti mate law giver and
that the good life is to be found only
in los ing one self in the ser vice of God 
or of one’s neigh bor.

The use of Values Clar i fi ca tion 
in pub lic schools or even by such
quasi-public agencies as Planned
Par ent hood con sti tutes a di rect vio -
lation of First Amend ment pro tec -

tion against the es tab lish ment of re -
li gion, one at least as ob jec tion able
as the at tempt by some fun da men -
tal ists to re quire the teach ing of
creationism in the pub lic schools.
Schools that use the method are,
prob a bly un wit tingly, fos ter ing the
es tab lish ment of one par tic u lar “re -
li gion” and by do ing so are abus ing
the rights of those who hold dif fer -
ing po si tions.30

More in sight on the de struc tive nature
of val ues clar i fica tion co mes from D.L.
Cuddy, a for mer teacher and De part ment of 
Ed u ca tion offi cial:

Just be cause school prayer was 
banned in the early 1960s does n’t
mean stu dents have n’t been taught
cer tain val ues since then. In the
NEA Jour nal in 1969, lead ing ed u -
ca tors in di cated schools would pro -
vide “psychosocial treat ment” for
stu dents, and NEA pres i dent
Catherine Barrett later rec om -
mended that teach ers be come philo -
soph i cal agents of change. 

This “change” would be
brought about via val ues clar i fi ca -
tion tech niques us ing ex am ples of
sit u a tion eth ics. The re sults of this
to day can be seen in the fact that a
1990 Girl Scouts sur vey found that
65% of the high school stu dents
would cheat on an im por tant exam.…

Is it any won der that there is a
grow ing num ber of sui cides among
chil dren when el e men tary stu dents
in sev eral large sys tems were taught 
the theme from M*A*S*H, Sui cide
Is Pain less with lyr ics that “cheat -
ing is the only way to win, the game 
of life is lost any way, and sui cide is
pain less”?

Schools would re spond that
they have sui cide pre ven tion pro -
grams, but an ar ti cle in the Jour nal
of the Amer i can Med i cal As so ci a -
tion last De cem ber indi cates var i ous 
of these pro grams seem ac tu ally to
be stim u lat ing stu dents to con sider
sui cide.31

Values clar i fi ca tion has dif fer ent
names: “crit i cal think ing,” “de ci sion- mak -
ing skills,” “sit u a tion eth ics,”   “per sonal
choice,” and oth ers; what ever the name, the 
meaning is the same: there are no val ues
out side of your self; you must de ter mine
what is right for you; what’s right in one
case may be wrong in an other; val ues
change with new un derstand ing.

While teach ers of val ues clar i fi cation
will  em phasize that chil dren are not told to
re ject their par ent’s val ues, but to ex amine
them in light of new in for ma tion, it is
strongly im plied that to adopt one’s par -

8



ents’ values is to fail to come to full
self-actualization. In other words, par ents’
val ues are not to be forced upon chil dren.
In the pro cess, how ever, chil dren are re in -
forced with the new val ues of the edu ca -
tional sys tem—the state’s con cept of what
consti tutes right and wrong.

Given the idol sta tus among youth that
rock stars and mo tion pic ture actors en joy,
it’s safe to say that these peo ple’s val ues
will be, to a large ex tent, the one’s adopted
by youth whose val ues choices have been
left to them selves. Drug use and il licit sex
is ram pant in the en ter tain ment cul ture; this 
is bound to im pact the val ues learned in af -
fec tive edu ca tion classes.

In sex ed u ca tion, for ex ample, there
are no right or wrong choices, only in -
formed de ci sions. The same ap plies to drug 
awareness pro grams. In the case of DARE,
Values Clar i fi ca tion is openly es poused as
a means to enhance one’s self-esteem, as
we see from DARE’s own man u als:

A re view of ex ist ing sub stance
use cur ric ula by Dr. Ruth Rich, a
health ed u ca tion spe cial ist from
LAUSD, showed that les sons con -
centrat ing on tech niques for re sist -
ing peer pres sure on self-
man age ment skills (de ci sion mak -
ing, values clar i fi ca tion, and prob -
lem solv ing), and on al ter na tives to
drug use ap peared to have the great -
est de gree of suc cess. These meth -
ods were in cor po rated into the
DARE cur ricu lum, chal leng ing stu -
dents to con sider the con sequences
of their ac tions and in volv ing them
in class room ex er cises that gave
them the op por tu nity to prac tice
what they had learned.32

If this pos i tive statement of DARE’s
re sults tends to al le viate your fears, re mem -
ber that the “suc cess” Dr. Rich re fers to
does not nec es sar ily mean that fewer kids
use drugs af ter go ing through the pro gram;
it means that the goal of get ting kids to
make their own choices has been met. Hu -
man ists do not speak on the same level as
the av er age per son.

. . .DARE in struc tors in still in chil -
dren decisionmaking ca pabil i ties
that can be ap plied to a va ri ety of
sit ua tions as they ma ture.33

Stu dents learn…how to rec og -
nize the choices they have, and how 
to make a de ci sion that pro motes
their self-interest.34

They learn that risk-taking is
the re sult of a choice, and ide ally
that choice should re flect a con -
scious weigh ing of the pos i tive and
nega tive con se quences of var i ous
al ter na tive actions.35

All this might sound good to some; af -
ter all, what’s wrong with teach ing chil dren 
to re sist pres sure from their peers? The an -
swer is that val ues clar i fi ca tion is a
two-way street; while re sis tance may work
to one’s good if the resis tance is to ward do -
ing wrong, re sistance can just as eas ily be
em ployed against do ing what is right. Once 
a child be lieves that his own choices are
what count, and that ev ery one must re spect
those choices, he will just as soon re sist his
par ents’ influ ence (read “pres sure”) as the
drug pusher’s. Even if he re sists do ing
drugs, he will have learned as well to re sist 
any thing with which he dis agrees. And par -
ents who ob ject to his choices will ei ther
have to some how deprogram him or live
with the con se quences.

For Chris tians, God’s Word es tab lishes 
the val ues we are to be lieve and by which
we are to act. Values clar i fi ca tion by na ture 
puts bar ri ers between God’s au thor ity and
the “self-actualized” child. It also puts bar -
ri ers be tween par ents and chil dren.

Values Clar i fi ca tion is a tool of Sa tan
to take chil dren from un der the author ity of
their par ents and place their de ci sion-mak -
ing in the hands of a godless, mind less,
state-mandated ed u ca tional sys tem.

One might just as well send his child
to a Bud dhist tem ple as to a pub lic school
where val ues clar i fi ca tion or any el e ment of 
af fec tive ed u ca tion is im ple mented.

Group Therapy and Role Playing
DARE pro poses group dis cus sions and 

role play ing as teach ing strate gies.

The DARE core curric u lum
tar gets fifth- and sixth-grade el e -
men tary school stu dents who will be 
gradu at ing into ju nior high at the
end of the year. The curric u lum
consists of sev en teen 45-60-minute
les sons to be conducted by the
DARE of fi cer on a weekly ba sis.
The les sons are struc tured, se quen -
tial, and cu mu la tive. They em ploy a 
wide range of teach ing strat e gies
that em pha size stu dent par tici pa tion,
including ques tion-and-answer, group 
dis cus sion, and role-play ac tiv ities.

The cur ric u lum is de signed to
equip stu dents with skills for rec og -
niz ing and resist ing peer in fluences
and other pres sures to ex per i ment
with sub stances. In ad di tion to
build ing re fusal skills, the les sons
fo cus on the de vel op ment of
self-esteem, risk as sess ment and de -
ci sion making skills, in ter per sonal
and com mu ni ca tion skills, crit i cal
think ing, and the identi fi cation of
pos i tive al ter na tives to sub stance
use.36

. . .the of ficer notes that stu dents are 
quite simi lar to one an other in many 

other ways, for ex am ple, in the
emo tions they ex pe ri ence. Af ter list -
ing var i ous types of feel ings, the
stu dents are then asked to de scribe
times when they ex pe ri enced one of 
those emo tions.37

In them selves, group dis cus sions are
harmless. Kids and adults alike of ten gather 
in such discus sions at par ties and other so -
cial gath er ings, even home fel low ships. But 
the term “group dis cus sions” can be mis -
lead ing when applied to in-depth dis cus -
sions of par tic i pants’ per sonal lives. At that 
point the dis cus sion tran scends into group
ther apy, par tic u larly if the mo tive is to help
“ac tual ize” par tic i pants, or to help them
change or re solve at ti tudes and be hav ior.

We see from the above as stated in An
In vi tation to Pro ject DARE, that group dis -
cus sions and role playing are used for ex -
actly that pur pose:

• Self-esteem enhancement
psychotherapy to alter one’s
perception of himself or herself; 

• Risk Assessment—delving into
one’s personal activities at home
and elsewhere to determine if the
child is at risk for abuse or other
situations that may tend toward drug 
use;

• Decision-making skills—another
term for values clarification;

• Interpersonal and communication
skills—learning how to assert
oneself according to one’s personal
values;

• Critical thinking—yet another term
for values clarification.

It is a fact that, in group dis cus sions,
those who speak up first and are most vo cal 
are fol lowed by the oth ers. This may be
good or bad, de pend ing upon who takes the 
lead. But regard less of who takes the lead
in child group dis cus sions, Chris tian chil -
dren do not be long in such groups with
non-Christian chil dren. The dan ger of con -
flict with the bibli cal val ues that Chris tian
par ents want in stilled in their chil dren is
just too great.

Role play ing is an other method used in 
DARE to ac complish these same ob jec -
tives. Role play ing is merely an other term
for psy cho drama, a de vice used in psy cho -
ther apy. In Models of Group Ther apy and
Sen sitiv ity Training, the au thors state:

Psy cho drama is a group ther a -
peu tic ap proach de signed to evoke
the ex pres sion of feel ings in volved
in per sonal prob lems in a spon ta ne -
ous, dra matic role-play. In its pur est 
form, Psy cho-drama con sists of a
ther apy group or work shop, cen -
tered around act ing out of emo tion -
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ally sig nif i cant scenes for the
pur pose of both ca thar sis and the
ac qui si tion of new be hav iors.38

We see from the fol low ing found in
Im ple menting Pro ject DARE, that role play -
ing is used in just this man ner:

The DARE of fi cer in tro duces
the idea that ev ery one has good and
bad feel ings by ask ing stu dents a se -
ries of ques tions about what makes
them happy, an gry, scared, or sad.
Stu dents are called on to act out
each of these emo tions.39

Such psychotherapeutic de vices also
break down in hi bi tions and re sult in the
chil dren reveal ing things that, in nor mal sit -
u a tions they would not want to re veal.
These rev e la tions might be about them -
selves or about oth ers, in clud ing those clos -
est to them: par ents, sib lings, friends. In
some cases this has re sulted in po lice ac tion 
against fam i lies, and in children be ing sep a -
rated from their par ents.

Betrayals
The ed u ca tional sys tem has long

worked with so cial ser vices de part ments to
iden tify in ci dences of child abuse. Children 
who ex hibit signs of abuse are of ten ques -
tioned by ed u ca tors to deter mine if some
ac tion should be taken by the state to in ter -
vene in fam ily sit u a tions. Even if abuse is
merely sus pected, a child may be taken
from his or her par ents’ cus tody and placed
in a fos ter home.

Cer tainly in the event of gen u ine child
abuse, such a tac tic is called for. But like all 
state-mandated pro grams, child pro tec tion
ser vices be come en meshed in bu reau cratic
dif fi cul ties and over zeal ous ness to assert
the agency’s power over the in di vid ual.
Hor ror sto ries abound of child pro tec tion
agen cies abus ing not only their power, but
fam i lies and even the chil dren they are
sworn to pro tect.

It is be com ing in creas ingly dif fi cult in
the United States for those charged with
cer tain crimes to re ceive due pro cess. In di -
rect vi o la tion of the Con sti tu tion, peo ple
who rent to drug us ers, even if they are un -
aware of the situ a tion, have had their rental
prop er ties seized with out due pro cess—no
trial, no ap peal.

An ounce of mar i juana found in a
glove box gives the po lice the  right  to
seize one’s car, also with out due pro cess,
even if the drug was placed there by some -
one else with out the owner’s knowl -
edge—no trial, no ap peal.

The same ap plies to cases of sus pected
child abuse. And in such an event, the state
man dates, of ten with out ben e fit of trial, that 
the par ent sub mit to psy cho log ical test ing
and psy cho therapy to de termine if 1) he or
she is guilty of abuse; 2) he or she has re -
pented suf fi ciently to al low the state to re -

turn cus tody of the child; 3) he or she qual i -
fies ac cording to state stan dards to be a fit
par ent. Once a fam ily is placed in the mill,
they be come subjects of the state and must
sub mit to ev ery dic tate in the hope that they 
will be able to re main united.

State Standards
It is in this last cat e gory that things can 

get par ticu larly sticky. In an in creasing
num ber of ju ris dic tions, child abuse is
broadly de fined. It does n’t merely in clude
phys i cal beat ing in a man ner that en dan gers 
the child’s life or health; it has been ex -
panded to in clude any cor poral pun ish ment
in clud ing spanking on the buttocks and
washing a child’s mouth out with soap and
wa ter—a ques tion able prac tice, but hardly
dan ger ous in view of its age-old practice
without dire con se quences.

But per haps the most dis con cert ing
def i ni tion of child abuse involves “men tal
abuse.” This vague term has been used to
jus tify the state’s in tru sion into the fam ily
for rea sons as mi nor as de priv ing one’s
child of tele vi sion view ing or other ex pres -
sions of the child’s per sonal will. Children
have been taught in school that they are
their own per son, and no one can im pose
their stan dards upon them. This rea soning
breaks down in view of man da tory school
at tendance en forced by the same sys tem.
This dou ble standard is used for the ben e fit
of the state in mold ing chil dren to its
agenda of world cit i zen ship while de nying
par ents the op por tu nity to im press their
own val ues upon their chil dren.

Granted, some times a par ent’s val ues
are no better than the state’s; but that’s not
a good reason to em power the state to im -
pose its stan dards. Chris tian par ents must
live in fear that the bibli cal val ues and even 
their child’s faith in Christ will be, at the
best, chal lenged in such a way to make the
child an out cast among his peers if he per -
sists in hold ing to his faith. At the
worst—and I know of its hap pen ing—it
may re sult in a child’s de nial of Christ and
re bel lion against his par ents’ faith.

Child abuse is so vaguely de fined as to 
give the state abso lute power to en force its
will in any cir cum stance that suits its glob -
al ist, athe is tic pol icy. Though rarely im ple -
mented as yet, child abuse may also in clude 
par ents teach ing their faith to their chil dren. 
This vi o lates state pol icy that chil dren be -
long to them selves, not to their par ents (the
words of a CPS worker to my wife Jean, in -
volved in a case with a per sonal friend of
ours). The mech a nism is al ready in place
for Chris tians, as well as those of other be -
liefs, hav ing their chil dren re moved from
their home and made wards of the state on
the ba sis of al leged child abuse be cause of
re li gious up bringing and pa ren tal dis ci pline 
of their chil dren.

How does DARE fit into this scheme?
The DARE of fi cer is instructed that, while
he or she is not act ing in the role of a po lice 
of fi cer, but as a fa cil i ta tor, any rev e la tions
of il le gal activ i ties or sus pected child abuse 
are to be re ported to the prin ci pal, and ap -
pro pri ate ac tion is to be taken.

The DARE of fi cer is not a sub -
stance abuse coun selor and will not
be ex pected to func tion in that ca -
pac ity. How ever, if a stu dent re veals 
that he or she ap pears at risk or has
a per sonal or fam ily sub stance use
prob lem, the pro cess is as fol lows:

At the be gin ning of the year,
the DARE of fi cer informs the stu -
dents that such in for ma tion can not
re main con fi den tial. The DARE of -
fi cer re ports any in for ma tion re -
gard ing sub stance use to a build ing
ad min is tra tor. If ad min is tra tors are
un avail able, then a guid ance coun -
selor or a so cial worker is in formed; 
how ever, ad min is tra tors must be in -
formed at the ear li est op por tu nity.
The ad min is tra tors in volve ap pro -
pri ate staff (e.g., guid ance coun sel -
ors, teach ers, so cial work ers, nurses, 
the school psy cho-logist, the health
di rec tor, the DARE of fi cer) to de -
ter mine a course of ac tion.40

A spe cial con cern is re port ing
drug-related prob lems or in ci dents
to school ad min is tra tors. As noted
in Chap ter 6, DARE of ficers are as -
signed to schools in a
non-law-enforcement ca pac ity and
are ex pected to re port drug-related
in ci dents to school ad min is tra tors,
as any other fac ulty mem bers
would. To doc u ment the han dling of 
such oc cur rences, DARE of fi cers
may be re quired to re cord the fol -
low ing data:

• date of the incident
• child’s age and sex
• DARE or non-DARE student involved
• reason for referral (e.g. possession of

an illegal substance, reporting illegal
substance use by a family member,
disclosing sexual abuse) 41

It’s to be ex pected, of course, that in
the case of genu ine child abuse, ac tion
should be taken. But the rea son for re ferral
may in clude any thing that the of ficer (who
has been trained ac cord ing to the ed u ca -
tional sys tems’ phi los ophy) con siders as a
rea son for de ter min ing the child to be “at
risk.” While posses sion and use of il le gal
sub stances as well as child abuse are spe cif -
i cally mentioned, other rea sons may be
con sid ered. The rea sons for re port ing are
not lim ited to these spe cific ar eas. And
even if they were, the sit u ation re mains
dan ger ous for the sanc tity of the family.
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The DARE policy is open-ended in its
ap proach. While it warns chil dren in the
first week that they should not men tion
people by name, they are not nec es sar ily
told that what they say may be held against
them or their par ents in a court of law. And
how are kin dergar ten to grade 12 kids go -
ing to keep that rule in mind through out the 
school term and as they ad vance through
subse quent DARE pro grams? The psy cho -
ther apy of role play ing and group ther apy
are spe cifi cally de signed to break down in -
hi bi tions and cause chil dren to re veal the
se crets they would not nor mally re veal. In
fact, it is ac knowl edged by the DARE pro -
gram that they will for get and should be
“gently” re minded of the rule that names
are not to be men tioned in class.

These chil dren will reg u larly
fail to ob serve the rule that we don’t 
men tion a fam ily member of [or?]
friends name in class. A gen tle re -
minder of the rules will usu ally last
for a short pe riod! This is one of the 
rules most often for got ten.42

In his re port on val ues clar i fi ca tion,
Profes sor Rich ard A. Baer, Jr., writ ing for
The Wall Street Jour nal, stated:

The sec ond ma jor fault, ac -
cord ing to the Uni ver sity of Wis -
consin’s Alan Lock wood, is that “a
substan tial pro portion of the con tent 
and meth ods of Values Clar i fi ca tion 
consti tutes a threat to the pri vacy
rights of stu dents and their fam i -
lies.” To be sure, the method per -
mits stu dents to say “I pass” when
the teacher asks them to com plete
such open-ended sen tences as “If I
had 24 hours to live”, “Se cretly I
wish” or “My par ents are usu -
ally.” But many of these  pro jective
tech niques are de signed in such a
fash ion, Mr. Lockwood claims, that
stu dents of ten will re al ize too late
that they have di vulged more about
them selves and their fam i lies than
they wish or feel is ap pro pri ate in a
pub lic set ting. More over, the
method it self in cor po rates pres sure
to ward self-disclosure.43

One case is that of 11-year-old Crys tal
Grendall of Searsport, Maine. In a DARE
class, po lice chief James Gillway asked if
the stu dents knew any one who used drugs.

Most of the 11-year-olds did -
n’t, but Crys tal Grendell did. While
she did n’t speak up then, Crys tal
soon vis ited Chief Gillway at the
po lice sta tion to tell him she knew
two peo ple who smoked mar i juana.

Her mom and dad.
Within days, af ter press ing

Crys tal for de tails, of ficers ob tained 
a search war rant for the Grendells’

home in this sleepy sea side town of
2,500. Crys tal was whisked away
and hid den by po lice. Pres ton and
Gail Grendell were ar rested for
growing 49 mar i juana plants in their 
bedroom. Mrs. Grendell, 31, soon
was fired from her jobs as a school
bus driver and teacher’s as sis tant,
al though the charge against her later 
was dropped. Mr. Grendell, a
30-year-old con struc tion worker,
pleaded guilty to cul tivat ing mar i -
juana.

A year later, Crys tal is still
trou bled by the in ci dent and the
Grendells are try ing to mend their
frayed fam ily bonds. “I would never 
tell again,” says Crys tal, a once out -
go ing stu dent who now is with -
drawn and gets lower marks in
school. “Never. Never.” 44

Re gard less how one feels about the il -
le gal ity of Crys tal’s par ents’ actions, the
case il lus trates the dan ger to par ent-child
re la tion ships. Ev ery year that passes sees
the state’s man dated pol i cies being ex -
panded to in clude ar eas in which the state
has no busi ness in truding. And state agents
are re quired to re port and act on any thing
that does not agree with state pol icy. Given
the in creas ingly god less na ture of the state,
it’s only  a mat ter of time before these “jus -
ti fi able” intru sions are seen in ret rospect as
the groundwork for a po lice state.

A po lice state does not rely to the
great est extent on hav ing po lice sta tioned
ev ery where to watch cit i zens’ ac tions. It re -
lies on citi zen in for mants. Such seem ingly
in noc u ous things as en cour ag ing peo ple to
re port vi o la tors of HOV lane rules on free -
ways, or neigh bors who wa ter their lawns
dur ing wa ter short ages, fos ter a po lice state
men tal ity among the pop u lous. When
Chris tian ity is out lawed as a be lief and
prac tice that in ter feres with state-mandated
pol i cies for per sonal be hav ior, peo ple will
al ready have been con di tioned to re port “vi -
o la tors” who hold prayer meet ings in their
homes, per haps against zon ing reg u la tions.
Tom Bradley, when he was mayor of Los
An geles, stated his de sire to see prayer
meet ings in homes out lawed be cause they
al legedly vi o late zon ing re stric tions against
churches.

The DARE pro gram prom ises to be an
ideal tool for the im ple men ta tion of such a
po lice state, and es pe cially a means to gain
in for ma tion from chil dren against their par -
ents. This is pointed out in a Wall Street
Journal ar ti cle on DARE:

DARE has pit ted students
against par ents in a hand ful of cases 
that crit ics find trou bling. The dual
role of po lice in DARE who as
teach ers of ten be come con fi dants of 
pre-teen chil dren, and then as law

en force ment of fi cers use in for ma -
tion stu dents tell them raises
civil-liberties and pri vacy is sues,
crit ics con tend.

“This is the stuff of Or well ian
fic tion,” says Gary Pe ter son, head
of Par ents Against DARE, a Fort
Col lins, Colo., group. “This is big
brother putt ing spies in our
homes.…”

Law en force ment offi cials say
the crit i cism of DARE is over blown 
and un jus ti fied. The in stances of
DARE stu dents in form ing on par -
ents are rare, es pe cially con sid er ing
the mil lions of chil dren that the pro -
gram reaches, says Sgt. Rob ert
Gates, ad min is tra tive of fi cer for
DARE Amer ica Inc., the pro gram’s
na tional co or di na tor. Capt. Pat rick
Froehle, com mand ing of fi cer for the 
Los An geles Po lice De part ment’s
DARE di vi sion, adds:  “There are
skep tics out there who think this is a 
pro gram to spy on fam i lies. That’s
sim ply not true. The main pur pose
is to curb drug use.” 45

Few op po nents of DARE be lieve that
the mo ti va tion of the of fi cers is to spy on
fam i lies; the threat of fam ily confi dences
be ing in adver tently re vealed to strang ers is
the real con cern. And it’s a gen u ine con -
cern. The po lice of fi cers in volved in DARE 
are, for the most part, men and women who 
hon estly want to help kids stay off drugs.
The prob lem lies in the meth od ol ogy and
the sys tem de vised by the Los An geles
Unified School Dis trict, a govern ment
agency long steeped in hu man is tic psy chol -
ogy. The of fi cers are as much vic tims of the 
psychotherapeutic ap proach as are the stu -
dents; their train ing re quires them to un -
dergo the same ther apy as they use on the
stu dents.

Parental Involvement
DARE states that pa rental in volve ment 

is an im portant aspect of the pro gram:

The co op er a tion and un der -
standing of par ents are es sen tial to
any sub stance use pre ven tion ef fort. 
Dur ing the se mes ter, par ents are in -
vited to an eve ning ses sion at which 
the DARE of fi cer ex plains the
DARE pro gram, de scribes the ways
to im prove fam ily com mu ni ca tions
and to rec og nize and re spond to
symp toms of sub stance use in their
chil dren, and pro vides in for ma tion
about avail able coun sel ing re -
sources.46

On the sur face, this seems to be a good 
as pect of the pro gram; DARE is n’t hid ing
from par ents or sub verting the par ent’s rela -
tion ship with their chil dren. Were the pro -
gram not psy cho ther apy in dis guise, it

11



would be fine. How ever, the vast ma jor ity
of par ents to day are not only un able to dis -
cern the dan gers in the program, many are
prod ucts of the same type of af fective
education them selves. 

While DARE states that par ents should
be in volved in the pro gram with their chil -
dren, the fact is that, un less par ents go along
with the pro gram, they are not only dis cour -
aged from par tic ipa tion, they are some times
in tim i dated for op pos ing DARE’s im ple -
men ta tion in their child’s school.

One Chris tian mother in the state of
Wash ing ton, after a meet ing in which she
confronted DARE of fi cers about the
psychotherapeutic na ture of the DARE pro -
gram, found her home be ing sur veyed by a
po lice unit. The man ner in which the car
slowed at her prop erty line and main tained
a slow pro ces sion un til it reached the op po -
site prop erty line before re sum ing nor mal
speed again, told her that the po lice wanted
her to know they were aware of her.

An other Chris tian mother in Al a bama
had a cas sette tape of a DARE of ficers’
Mid dle School Cer tif i ca tion/In-Service
train ing pro gram stolen from her by a
DARE of fi cer. This while she was sur -
rounded by a num ber of other offi cers who
made it clear that they did not ap pre ci ate
her in volve ment in the meet ing. Ef forts to
get the tape re turned have failed, bogged
down in po lice red tape.

CONCLUSION
DARE is only one af fec tive ed u ca tion

pro gram among many be ing im ple mented
through vir tu ally ev ery ed u ca tional dis trict
in the United States and in many for eign
coun tries. It prob a bly is n’t the worst, sim -
ply be cause at least the kids see a uni -
formed po lice of fi cer who at tempts to gain
their re spect for law en force ment. Be yond
that, how ever, DARE fits into the same cat -
e gory as all other such pro grams.

Our con cern isn’t for the world; it is
for the Body of Christ. Most Chris tians
send their children to public schools that
are de void of any con cern for pa ren tal in -
put. Such chil dren are at the mercy of a
god less sys tem that is bent on de stroy ing
faith in Christ as the only way to God. The
Scrip tures warn us about the world:

Love not the world, nei ther the
things that are in the world. If any
man love the world, the love of the
Fa ther is not in him.

For all that is in the world, the
lust of the flesh, and the lust of the
eyes, and the pride of life, is not of
the Fa ther, but is of the world. (1
John 2:15-16)

Psychol ogy feeds the pride of life; it is
man’s vain phi los o phies pack aged in sci en -
tific jar gon. And af fec tive ed u ca tion pro -
grams such as DARE pan der to the spirit of 

the world dom i nated by Satan. In spite of
God’s warn ings, even the Church has
bought into the phi los o phies of men, and
psy chol ogy has gained equal foot ing with
the Bi ble in the coun sel ing re ceived by
many Chris tians.

Be cause Chris tians have lacked dis -
cern ment for fail ure to study Scrip ture,
Chris tian chil dren are be ing sac ri ficed to
Baal on the al tars of ed u ca tion. Unless their 
par ents take the time and ef fort, and are
will ing to suf fer what ever is neces sary to
pre serve their chil dren from this evil, they
will bear the guilt along with those ed u ca -
tors into whose hands they placed them.

But whoso shall of fend one of
these little ones which be lieve in
me, it were better for him that a
millstone were hanged about his
neck, and that he were drowned in
the depth of the sea.

Woe unto the world be cause of 
of fences! for it must needs be that
of fences come; but woe to that man
by whom the of fence com eth! (Mat -
thew 18:6-7)

How many par ents will la ment be fore
the Lord their hav ing shirked their du ties in 
car ing for the lit tle ones He gave them. And 
how many of today’s smug ed u ca tors will
howl piti fully as they plunge headlong into
a hell fire they deny ex ists!

But praise God! Our re demp tion draws 
near! v
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